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Abstract

The purpose of the study is to determine the opinions of social studies teacher candidates regarding
future literacy and sustainability literacy. A phenomenological design, a qualitative research method,
was used in the study. The study was conducted with 25 prospective teachers, 16 women and 9 men,
enrolled in the 4th year of the social studies teacher training program at a state university in Tiirkiye
during the 2024-2025 academic year. Maximum variation sampling, a purposive sampling method,
was used to determine the study group. Data were obtained through a semi-structured interview form.
The research data were evaluated through content analysis using a qualitative data analysis program.
The research results showed that prospective social studies teachers expressed the concept of
sustainability using the concepts of infinity and continuity, defined sustainability literacy as
sustainability knowledge, skills, attitudes and competencies, and respect for the right to life of living
beings, and considered sustainability literacy skills important in terms of creating social sustainability
awareness and leaving a liveable world for future generations. The study concluded that prospective
teachers defined the characteristics of a sustainability literate individual as being aware of
sustainability and using limited resources correctly and suggested that activities should be conducted
to instill environmentally friendly habits in order to acquire sustainability literacy skills, and that
teachers should serve as role models. The research suggests that sustainability literacy skills should
be taught to individuals at all levels of education, starting from an early age.

Keywords: SKkills, literacy, sustainability literacy, prospective social studies teachers.

Introduction

Humankind has interacted with the environment at every stage of its existence since its
existence, benefited from the resources available to it, changed its environment under the
influence of developing technology, and lived in harmony with it, yet has never cared about it
(Tiras, 2012). Humans’ unconscious use of nature to sustain their lives and meet their needs
negatively impacts nature (Ulu Kalin, 2018). Rapid growth in production and consumption,
particularly under the influence of industrialization and technological advancements, has led
to the pollution of air, water, and soil, the depletion of natural resources, and the reduction of
nature’s ability to regenerate (Toprak, 2006). The problems the world has faced in the last
century appear to stem from many factors, including political, economic, psychological,
sociological, and environmental (Kaynak et al., 2023). Therefore, environmental problems
have become a vital global issue that requires joint decisions affecting all countries (Atasoy,
2005).

The activities carried out by humans to meet their needs have an impact on nature.
Furthermore, as a result of industrialization, economic development, and the consumer
society, human needs are diversifying and increasing. This has led to an excessive increase in
the impact of human activities on nature, leading to an unsustainable situation. Ensuring
sustainability is critical to preventing this unsustainable situation (Ozdemir, 2022). The rapid
destruction of nature by humans endangers natural resources and ecosystems. As
environmental damage increases daily, the need for sustainable solutions is also increasing.
Rescuing the environment damaged by humans is only possible through their own efforts.
Awareness of human activities is crucial for a sustainable environment (Okyay et al., 2022).
Sustainability requires a shift in thinking by improving people’s quality of life. These changes
aim to foster universal solidarity, social responsibility, and environmental management and
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economic solutions, rather than becoming a consumer society (Ozmehmet, 2008).
Sustainability is a multifaceted concept that requires considering environmental, economic,
and social dimensions together. Sustainability is a concept that is not limited to individual
preferences but impacts broader systems (Kazak, 2025).

The concept of sustainability was first used in 1713 by Hans Carl von Carlowitz within
the context of forestry circles (Du Pisani, 2006). Sustainability is meeting current needs
without endangering the needs of future generations through the interaction between natural
and social systems (Ng & Tavitiyaman, 2020). Sustainability is defined as the uninterrupted
continuation of a way of life, and this definition also includes many criteria related to
ecological, economic, and social issues (World Wide Fund for Nature [WWF], 2012).
Sustainability is an approach that considers ecological balance and economic growth together,
uses natural resources effectively, meets today’s needs without endangering the needs of future
generations, and prioritizes the environment (Bayazit Hayta, 2009). Sustainability is a
dynamic process that helps people realize their potential and improve their quality of life by
protecting the world’s living systems (Forum for the Future, 2025).

To eliminate the unsustainable situation we face today and create a sustainable future,
people must be conscious. In this context, sustainability literacy, based on ecological literacy,
is a crucial skill. Sustainability literacy is a framework of competencies aimed at promoting a
lifestyle that is in harmony with the conditions that include the natural balance of the earth
(Ozdemir, 2022). This literacy is the skill set necessary for the transition to sustainability
(Winter & Cotton, 2012). Sustainable literacy is the organization of individual and social life in
solidarity, within the framework of the concept of “global citizenship” (Morin, 2003).

Sustainability literacy is the knowledge and skills that enable individuals to consciously
use limited resources and make effective decisions in the process of building a sustainable
future (Décamps et al., 2017). This type of literacy is important for improving individuals’
decision-making skills (Sterling, 2012). Sustainability literacy is a skill that aims to raise
awareness of future professionals about the interconnected environmental, economic, and
social impacts of their field (Kinzer, 2021). In line with these definitions, sustainability literacy
can be defined as sustainability knowledge, skills, and attitudes, protecting limited resources
and natural and cultural heritage, being beneficial to living beings and respecting their right to
life, and competencies related to sustainability awareness and a sustainable lifestyle.

A sustainability literate individual is expected to understand, individually and
collectively, how to do things sustainably, possess sufficient knowledge and skills to
understand and make decisions and take action to support sustainable development, and
encourage decisions and actions taken to support sustainable development (Parkin et al.,
2004). Individuals with sustainability literate skills are those who foresee the trajectory of
society, are aware of unsustainable life, strive to achieve a sustainable world (Stibbe & Luna,
2009), critically evaluate society, better understand unsustainable situations and the social
structures that cause them, and are able to build a sustainable future at both the individual and
societal levels (Kazak, 2025). A sustainability literate individual “respects other living things;
uses knowledge, skills, and competencies to utilize, protect, and pass on cultural, economic,
and natural resources to future generations” (Ministry of National Education [MoNE], 2024c).
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Sustainability literate individuals are those who possess the necessary knowledge, skills, and
attitudes to promote sustainable development and support sustainability-related decisions and
behaviors (Dallaire et al., 2018). In this context, it can be said that a sustainability literate
individual is someone who is aware of sustainability, uses limited resources effectively for a
sustainable life, protects cultural, economic, and natural resources, is environmentally
conscious, respects all living things, creates solutions to global problems, makes conscious
decisions for sustainability, and takes responsibility for a sustainable future.

For centuries, people have viewed nature as a limitless resource and recklessly
exploited it, coupled with the rapid population growth and depletion of natural resources, have
led people to find new solutions. This has led to the emergence of a sustainable development
approach that ensures the preservation of natural resources to future generations without
depletion. Sustainable development centers on people and aims to consciously utilize natural
and cultural resources, considering future generations, to meet people’s economic and social
needs. The limited nature of natural resources and the potential for depletion have made
environmental protection and sustainability crucial. The Brundtland report, published in 1987,
defines sustainable development as meeting people’s needs while considering the needs of
future generations (Tiras, 2012). Sustainable development aims for “economic growth, social
development, and ecosystem protection.” Sustainable development is a set of objectives that
aim to use natural resources effectively and equitably, increase individuals’ quality of life and
sustainable economic resources, reduce poverty, and provide equal and fair access to quality
education (Kaynak et al.,, 2023). A balance must be established between sustainable
development, environmental protection, and economic development (Kaya & Ek, 2021).

The environmental, social, and economic challenges experienced in the 21st century
have made it essential for individuals and societies to fully understand sustainable
development goals. Therefore, developing sustainability literacy is crucial for the effective
implementation of the sustainable development approach in society (Kazak, 2025).
Sustainability literacy allows individuals to understand the relationship between the
environmental, social, and economic dimensions of sustainable development (Yiicel, 2025).
Sustainability literate individuals are those who know and understand the principles of
sustainable development, support social well-being, contribute to sustainable economies, and
make environmentally friendly decisions (Chinedu et al., 2023).

The transition to sustainability depends on the mental transformation of society
through education, as well as on ecological, economic, and social sustainability (Sterling,
2004). Sustainability education is important in the transition to a sustainable society
(Ozdemir, 2021). However, sustainability education is not limited to formal education
(Albinsson et al., 2020). Because education given at a young age in the family and at school is
of great importance in raising awareness of sustainability in people (Suna & Cengelci Kose,
2023). The increasing impact of environmental problems on nature and people necessitates
the transition to a sustainable lifestyle. The transition to sustainability is possible only if
students become sustainability literate. Sustainability education is of critical importance in
raising students to be sustainability literate (Ozdemir, 2021). Because sustainability literacy is
a key outcome of sustainability education (Sandri, 2014). Furthermore, it is important for

25



Tiirk Akademik Yayinlar Dergisi (TAY Journal), 2026, 10(1), 22-52

society to be educated about sustainability in order to exhibit sustainability attitudes and
behaviors (Gadotti, 2008).

Sustainability literacy enables individuals to understand environmental, social, and
economic situations and make informed decisions. Sustainability literacy awareness gained
through education is important in developing a sustainable lifestyle (Kazak, 2025). Education
is critical for individuals in building a sustainable future. Education is effective in enabling
individuals to lead change, collectively build a sustainable future, and cope with the challenges
of the 21st century. In this regard, higher education plays a crucial role in educating the leaders
of change (Décamps et al., 2017). Sustainability education in higher education is important for
developing sustainability literacy and an interdisciplinary approach (Tarrant & Thiele, 2017).

In the Tiirkiye Century Education Model [TYMM], it is emphasized that “the Virtue-
Value-Action Framework, systems literacy, and social-emotional learning skills, created in line
with our national and moral values by supporting the multifaceted development of students,
are an important part of all courses as cross-program components.” In the process of
structuring different literacy skills within the framework of systems literacy in the curriculum,
systems thinking was employed and the types of literacy were determined as “information
literacy, digital literacy, financial literacy, visual literacy, cultural literacy, civic literacy, data
literacy, sustainability literacy, and art literacy.” In this direction, the systems thinking skills
developed in students through systems literacy contribute to the holistic achievement of
literacy goals (MoNE, 2024a). Sustainability literacy, which is among the literacy skills,
includes “knowledge, skills, attitudes and competencies such as protecting limited resources,
respecting the right to life of all living things, being beneficial to existence and human
civilization, and taking into account equality between generations” (MoNE, 2024c).
Furthermore, it is important to integrate process components within the teaching-learning
process within the framework of literacy skills. In the TYMM, sustainability literacy
encompasses the integrated skills and process components of “understanding sustainability
and sustainable development, understanding sustainable and unsustainable systems,
analyzing sustainable and unsustainable systems, structuring sustainable and unsustainable
systems, discussing problems and issues related to unsustainable systems,
creating/selecting/using tools that predict sustainable system behavior, solving problems that
affect the sustainability of systems, and translating solutions developed for system
sustainability into action” (MoNE, 2024a). Sustainability literacy is one of the crucial skills that
students must acquire for their multifaceted development within the context of changing and
evolving global conditions.

Literacy skills, which are implicitly addressed in curricula, should be taught holistically
and in a spiral manner, with diverse content, across all subjects, starting from preschool
(MoNE, 2024a). Social studies is critical in equipping students with sustainability literacy
skills, a skill within literacy skills. The 2024 Social Studies Curriculum aims to equip students
with “conceptual skills, subject-matter skills, social and emotional learning skills, literacy
skills, dispositions, and values.” One of the key literacy skills in the program is sustainability
literacy. Two of the program’s specific objectives relate to sustainability literacy. Accordingly,
students are expected to “recognize the characteristics of the natural environment in which
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they live and our country, analyze the interaction between nature and humans, assume
responsibility for protecting natural resources, and question the interaction between humans
and the natural and human environment, from the local to the global, for a sustainable life”
(MoNE, 2024b). Therefore, social studies teachers have significant responsibilities in instilling
sustainability literacy in students from an early age. To foster a social awareness of
sustainability and leave a livable world for future generations, it is crucial to cultivate
sustainability literate individuals who are aware of sustainability, respect the right to life of
living beings, are environmentally conscious, utilize limited resources effectively, protect
cultural, economic, and natural resources, and develop solutions to global challenges,
possessing the knowledge, skills, attitudes, and competencies necessary for sustainability.
Therefore, determining the perspectives of social studies teacher candidates on sustainability
literacy is crucial.

The purpose of the study is to determine the views of social studies teacher candidates
regarding sustainability literacy, the future literacy. To this end, the sub-problems of the study
were identified:

1. What are the views of social studies teacher candidates on the concept of
sustainability?

2. What are the views of social studies teacher candidates on sustainability literacy?

3. What are the views of social studies teacher candidates on the importance of
sustainability literacy?

4. What are the views of social studies teacher candidates on the characteristics of a
sustainability literate individual?

5. What are the views of social studies teacher candidates on how they define
themselves as sustainability literate?

6. What are the suggestions of social studies teacher candidates for acquiring
sustainability literacy skills?

Method

Research Design

This study employed a phenomenological design, a qualitative research method. A
phenomenological design investigates people’s reactions and perceptions to a phenomenon or
event, attempting to identify common characteristics of these reactions and perceptions. This
study aims to discover the essence of people’s experiences and to identify and understand the
common characteristics of similar experiences (Fraenkel et al., 2012).

Study Group

Maximum variation sampling, a purposive sampling method, was used to determine
the study group. In maximum variation sampling, the sample is selected to maximize diversity
within the sample regarding the problem under investigation (Mertens, 2019). Accordingly,
individuals who maximally reflected the characteristics of interest related to the problem under
investigation were selected within the sample. The study was conducted with 25 prospective
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teachers,16 women and 9 men, enrolled in the 4th year of the social studies teacher training
program at a state university in Tiirkiye during the 2024-2025 academic year.

Data Collection Tool and Process

Data for the study were obtained through a semi-structured interview form. Semi-
structured interviews are interviews in which the researcher prepares interview questions
about the research topic in advance and can rearrange them during the interview process (Ekiz,
2020), the researcher obtains in-depth information about the topic under investigation from
the interviewee (Giiler et al., 2015). A draft of the semi-structured interview form, consisting
of six questions, was developed based on a review of the literature in line with the purpose of
the study. This form was submitted to three field experts for review, and the questions were
revised based on their feedback. Furthermore, a pilot study was conducted with five
prospective teachers before the interview form was finalized.

Participants were informed about the research during the interview process, and the
interviews were conducted face-to-face by the researcher. Interviews were conducted in spaces
where participants felt comfortable and safe, with participants participating voluntarily.
Participant consent was obtained from all participants. The interviews continued until no
original ideas emerged and were terminated when data saturation was reached. The interview
data were used in the analysis.

Data Analysis

The research data were evaluated through content analysis using a qualitative data
analysis program. Content analysis is an analysis technique that aims to uncover concepts and
relationships that explain the data obtained during the research process (Altunisik et al.,
2023). Qualitative research data were analyzed by following the steps of “coding the data,
identifying themes, organizing the codes and themes, and defining and interpreting the
findings” (Yildirim & Simsek, 2021). The research data were transferred to a computer and
prepared for analysis. The data were first divided into meaningful data units in line with the
research purpose and theoretical framework. A code list was then created by assigning short
codes that describe these data units. The themes were determined by relating the relationships
between the prepared codes to categories. The identified themes were organized and described,
the themes and upload counts were visualized in tables, the findings were exemplified with
participant opinions, and the findings were interpreted. To ensure validity and reliability in
qualitative research, credibility, transferability, consistency, and confirmability strategies were
used (Erlandson et al., 1993; Lincoln & Guba, 1985). In this regard, expert review and
participant confirmation were used for credibility, detailed description and purposeful
sampling for transferability, consistency review for consistency, and confirmation review for
confirmability.

Ethical Permits of Research:

In this study, all the rules specified to be followed within the scope of “Higher Education
Institutions Scientific Research and Publication Ethics Directive” were complied with. None of
the actions specified under the heading “Actions Contrary to Scientific Research and
Publication Ethics”, which is the second part of the directive, have been taken.
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Ethics Committee Permission Information:

Name of the committee that made the ethical evaluation = Firat University Social and
Human Sciences Research Ethics Committee

Date of ethical review decision = 10 April 2025
Ethics assessment document issue number = 2025/07
Findings
Themes related to the concept of sustainability are presented in Table 1.

Table 1.
Sustainability Concept

Theme Sub-themes Participants f
Eternity P1, Ps5, P10, P12, P16, P19, P21, P22, P24 ¢
Sustainability ~ Continuity P2, P3, P8, P13, P15, P20, P25 7
concept Transferring to future generations P6, P7, P11, P14, P17, P23 6
Life P4, Pg, P18 3

When Table 1 was evaluated, it was determined that the participants expressed the
concept of sustainability with the highest loading as “eternity.” In other themes, social studies

» &

teacher candidates expressed the concept of sustainability as “continuity,” “transferring to
future generations,” and “life.” It was determined that 9 out of 25 participants expressed the
concept of sustainability as infinity. Participant P1 expressed his opinion as “Sustainability
equals infinity.” while another participant, P5, stated, “I can express sustainability as infinity.”
Participant P10 explained his opinion on the theme with the sentence, “I think the concept of
sustainability means being infinite.” while another participant, P24, associated the concept of

sustainability with infinity with the sentence, “The concept of sustainability means infinity.”

It was determined that 7 of the 25 participants who participated in the study expressed
the concept of sustainability as continuity. Participant P3, who explained this theme, explained
her thought with the statement, “I can express sustainability with the concept of continuity.”
while another participant, P13, explained her thought with the statement, “I think
sustainability means continuity.” One participant, P15, expressed the view, “I think I can
express the concept of sustainability with the concept of continuity.” while another
participant, P20, expressed the view, “Sustainability means being continuous...” thus
emphasizing the concept of sustainability through continuity. It was determined that
participants expressed the concept of sustainability as “passing it on to future generations.”
Participant P7 explained his thoughts on this theme with the sentence, “When I think of
sustainability, I think of leaving everything in the world to future generations.” Another
participant, P11, explained his thoughts with the sentence, “Sustainability and passing it on to
future generations.” Furthermore, another participant, P17, who emphasized the theme of
passing on to future generations, expressed his thoughts with the sentence, “I think the concept
of sustainability means leaving a livable world for future generations.” Another participant,
P23, explained his thoughts with the sentence, “I can explain the concept of sustainability as
passing on to future generations.” Participant P4, who explained the concept of sustainability
through the theme of life, expressed his opinion with the sentence, “Sustainability and life...”,
while another participant P9 explained his opinion with the sentence, “I can explain
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sustainability through life itself.” One of the participants, P18, expressed his opinion on the
theme of life as follows “When sustainability is mentioned, the first thing that comes to my
mind is life.”

Findings Regarding Sustainability Literacy

Themes related to sustainability literacy skills are presented in Table 2.

Table 2.
Sustainability Literacy

Theme Sub-themes Participants f
Sustainability knowledge, skills, attitudes, P1, P4, P7, P12, P13, P16, P20, 9
and competencies P21, P24
Respecting the right to life of living beings P3, P6, P8, P11, P14, P19, P23 7

Sustainability Protecting 1imit§d resources and natural P5, P7, P10, P17, P22, P24 6

literacy and cgltural heritage '

Equality between generations P1, Pg, P12, P20, P25 5
Understanding sustainability and P2, Po, P15, P18 4
sustainable development

Being beneficial to living beings P7, P18 2

An examination of Table 2 reveals that participants most frequently defined
sustainability literacy skills as “sustainability knowledge, skills, attitudes, and competencies.”
Other themes identified for defining sustainability literacy were “respecting the right to life of

»” & » «

living beings,” “protecting limited resources and natural and cultural heritage,” “equality

b 1Y

between generations,” “understanding sustainability and sustainable development,” and
“being beneficial to living beings,” respectively. It was determined that 9 out of 25 participants
defined sustainability literacy as the knowledge, skills, attitudes, and competencies we possess
regarding sustainability. Participant P13 expressed his opinion with the statement, “I can
define sustainability literacy as the knowledge, skills, and competencies we possess about
sustainability.” Another participant, P21, explained his definition of sustainability literacy by
saying, “I can define sustainability literacy, which is definitely an important literacy for
future generations, as people being conscious and knowledgeable about sustainability for the

future of future generations and adopting sustainable attitudes and behaviors.”

It was observed that 7 of the 25 participants in the study expressed sustainability
literacy as respecting the right to life of living beings. Participant P23, who expressed this
subtheme, stated, “I can describe sustainability literacy as people being conscious and
sensitive towards the environment in which they live and respecting the right to life of all
living beings.” Explaining the theme of protecting limited resources, natural and cultural
heritage, participant P5 defined sustainability literacy with the sentence, “This literacy does
not only mean knowledge, but also protecting the unlimited resources of our world by using
them correctly and preserving cultural heritage in order to make the world more livable.”
Five participants identified sustainability literacy as intergenerational equality. One
participant, P25, expressed his view with the sentence, “I believe sustainability literacy is
ensuring equality between generations by using natural resources for the benefit of future
generations.” Some participants in the study defined sustainability literacy by associating it
with more than one theme. Participant P24 expressed his view with the following sentence “T
think sustainability literacy can be defined as protecting limited natural resources, which is

30



Literacy of the future: Determining... Aksiit, S.

one of the world’s biggest problems today, and possessing the necessary knowledge, skills,
and behaviors for sustainability.” Another participant, P1, defined sustainability literacy with
the following sentence “I believe that while meeting today’s needs, we must consider the rights
and needs of future generations. Therefore, I believe that individuals striving to ensure
equality between generations and possessing the competencies, skills, and knowledge related
to sustainability are sustainability literacy.” While one of the participants explained his
thoughts on sustainability literacy with the sentence P12, “I think this literacy means using the
world’s limited resources in the right way, paying attention to intergenerational equality,
and acting in accordance with the skills, knowledge, and attitudes related to sustainability.”
Another participant P7 explained with the sentence, “I can define sustainability literacy as
being able to protect the world’s scarce resources and natural and cultural heritage by using
them in the right way, being able to act beneficially towards all living things, and having the
knowledge, attitude, skills, and competencies related to sustainability.”

Findings Regarding the Importance of Sustainability Literacy

Themes related to the importance of sustainability literacy are presented in Table 3.

Table 3.
The Importance of Sustainability Literacy
Theme Sub-themes Participants f
Raising social sustainability P4, P5, P8, P9, P12, P14, P16, P19, 10
awareness P23, P25
Leaving a livable world for future P1, P3, P6, P13, P17, P18, P19, P22 8
The generations
importance of ~ Using natural resources efficiently P2, P4, P10, P15, P21, P25 6
sustainability =~ Producing solutions to environmental P3, P5, P7, P11, P24 5
literacy problems
Ensuring intergenerational equality Pog, P20, P21, P24 4
Improving individuals’ quality of life ~ P1, P11 2
Increasing social welfare P6, P15 2

Table 3 shows that participants viewed sustainability literacy as most important for
“raising social sustainability awareness.” Participants also viewed sustainability literacy as

» «

important for “leaving a livable world for future generations,” “using natural resources

» « ” «

efficiently,” “producing solutions to environmental problems,” “ensuring intergenerational

equality,” “improving individuals’ quality of life,” and “increasing social welfare.” Ten
participants identified the importance of sustainability literacy as fostering social
sustainability awareness. Participant P14 stated, “Sustainability literacy is important for
raising public awareness and a greater sense of social sustainability.” Participants expressed
the importance of sustainability literacy as enabling the efficient use of natural resources and
fostering social sustainability awareness. Participant P25 explained his thoughts on these
themes with the statement, “Sustainability literacy is a crucial skill for people to use limited
natural resources efficiently and for sustainability awareness to be fostered throughout

society.”

It was determined that 8 out of 25 participants expressed the importance of
sustainability literacy as leaving a livable world for future generations. One participant, P13,
expressed his opinion on this theme with the statement, “In fact, problems such as
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environmental pollution, climate change, famine, and overuse of natural resources reveal
why raising sustainability literate individuals and sustainability literacy are crucial for
leaving a livable world for future generations.” Another participant, P17, expressed it with the
statement, “Sustainability literacy is necessary for a livable world for future generations.”
Participant P2 emphasized the importance of sustainability literacy in using natural resources
efficiently, stating, “Sustainability literacy is an important skill for a sustainable future. I
think it is extremely important to use natural resources efficiently for sustainability,
considering the future.” Another participant, P10, explained his opinion with the following
statement “T see sustainability literacy as important for using limited natural resources
efficiently to meet people’s current and future needs.” Participant P7, who explained the
importance of sustainability literacy with the theme of finding solutions to environmental
problems, expressed her opinion with the following sentence “I think that raising sustainable
literate individuals, which is important for a sustainable future, is of critical importance.
Because when I consider the damage we humans inflict on the world, I think this literacy is
important for finding solutions to environmental problems.” Participant P20 stated that
sustainability literacy is important in terms of ensuring equality between generations and
expressed her opinion with the sentence, “Just as sustainability literacy is important for a
sustainable future by ensuring equality between generations, providing this literacy
education is also important.”

Findings Regarding the Characteristics of a Sustainability Literate
Individual

Themes related to the characteristics of a sustainability literate individual are presented
in Table 4.

Table 4.
Characteristics of a Sustainability Literate Individual

Theme Sub-themes Participants f

Having sustainability awareness P4, Po, P12, P13, P15, P18, 8
P21, P23

Using limited resources correctly P2, P7, P14, P15, P22, P25 6
Protecting cultural, economic and natural Ps5, P10, P17, P20, P23 5

Characteristics resources

ofa o Treating all living things with respect P2, P3, P4, P8, P19 5

sustainability Bei itive to th . t PL. P2. P6. P

literate eing sensitive to the environmen 1, P2, P6, P11 4

individual Producing solutions to global problems P1, Pg, P16, P24 4
Taking an active role for a sustainable future P5, P10, P25 3
Making conscious decisions for sustainability Ps5, P14, P19 3
Being aware of the importance of sustainability = P3, P6 2

for life and the environment

When Table 4 is examined, it is determined that the highest loading regarding the
characteristics of the sustainability literate individual is made on the theme of “having
sustainability awareness”, while other themes are “using limited resources correctly”,

”» &

“protecting cultural, economic and natural resources”, “treating all living things with respect”,

» [13 » 143

“being sensitive to the environment”, “producing solutions to global problems”, “taking an

active role for a sustainable future”, “making conscious decisions for sustainability” and “being
aware of the importance of sustainability for life and the environment”. Eight participants
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identified the characteristics of a sustainability literate individual as having sustainability
awareness. Regarding this theme, participant P18 stated, “I believe there are individuals who
are sustainability conscious and adopt a stance accordingly.” Another participant, P21,
stated, “Individuals with this literacy are sustainability literate individuals who consider not
only the present but also the future and take conscious steps toward sustainability.” One
participant, P23, stated, “Individuals with sustainability literacy skills are individuals who
protect the world’s limited natural resources and cultural heritage, possess sustainability
awareness and competencies,” emphasizing that a sustainability literate individual should
protect cultural, economic, and natural resources and possess sustainability awareness.
Participant P4 stated that sustainability literate individuals should be individuals who treat all
living things with respect and have sustainability awareness, and explained her opinion with
the sentence, “Sustainability literate individuals are individuals who respect all living things
and have sustainability knowledge and awareness.”

It was observed that 4 out of 25 participants described the characteristics of a
sustainability literate individual as being environmentally conscious. One participant, P11,
explained his thoughts on this theme with the statement, “I see sustainability literate
individuals as environmentally sensitive individuals who are mindful of their consumption
habits.” Furthermore, one participant stated that sustainability literate individuals should use
limited resources effectively, be environmentally conscious, and respectful of all living things.
Participant P2 explained his thoughts on the themes with the statement, “I consider myself
sustainable literate. I believe I possess the characteristics of a sustainable literate person who
uses natural resources effectively, is environmentally sensitive, harmonious, and respectful
of other living things.” Participant P16, who explained the characteristics of a sustainability
literate individual with the theme of producing solutions to global problems, explained his
opinion with the sentence, “A sustainable literate person plays a critical role in the process of
producing solutions to environmental problems for a sustainable future.” While another
participant expressed his opinion on the themes with the sentence, P24, “Sustainability
literate people are conscious individuals who try to find various solutions to environmental
problems related to rapid population growth, environmental pollution, global warming, and
climate change for a livable world.” One of the participants, P25, expressed his opinion on the
characteristics of a sustainability literate individual with the sentence, “Sustainability literate
individuals use natural resources consciously and actively participate in environmental
projects and recycling campaigns.” He emphasized that sustainability literate individuals are
individuals who use limited resources correctly and take an active role for a sustainable future.
Participant P14 expressed her thoughts on the themes of using limited resources correctly and
making conscious decisions for sustainability with the sentence, “I think these individuals are
individuals who consume limited resources in the right and sufficient amounts and make
conscious decisions to meet their needs without endangering the needs of future generations.”

Findings Regarding Self-Description as Sustainability Literacy

The themes related to how social studies teacher candidates self-describe as
sustainability literate, based on the characteristics of a sustainability literate individual, are
presented in Table 5.
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Table 5.
Self-Description as Sustainability Literacy
Theme Sub-themes Participants f
Yes P1, P2, P3, P4, P5, P6, Po, P11, P14, P15, P17, 15
Self-description as P19, P21, P23, P25
sustainability literacy Partially yes P7, P10, P12, P16, P20, P22, P24 7
No P8, P13, P18 3

When the participants’ opinions on whether they consider themselves sustainability
literate are examined in Table 5, it is determined that some participants consider themselves
sustainability literate “yes”, some see themselves as “partially yes” or partially sustainability
literate, and some do not see themselves as sustainability literate “no”. It was determined that
15 of the 25 participants (P1, P2, P3, P4, P5, P6, P9, P11, P14, P15, P17, P19, P21, P23, and P25)
considered themselves sustainability literate. One participant, P1, expressed her opinion with
the statement, “I consider myself a sustainability literate individual. Because I have the
knowledge, skills, and awareness of sustainability, I act sensitively towards nature, and I try
to find solutions to environmental problems...” Another participant, P5, explained her opinion
with the statement, “Because I am someone with sustainability awareness, I can describe
myself as a sustainability literate individual.” Another participant, P11, expressed her opinion
on the theme with the statement, “I am also an environmentally conscious, sustainable
literate individual who pays attention to my consumption habits.”

Regarding participants’ characterization of sustainability literacy, it was determined
that 7 out of 25 participants considered themselves partially sustainability literate. Participant
P10 explained, “I think sustainably literate people are those who use and protect natural
resources effectively and always actively participate in activities for a sustainable world. But
I think I possess these characteristics to a greater or lesser extent.” Another participant, P12,
stated, “...I don’t think I'm a fully sustainability literate individual, because I partially possess
the sustainability literacy skills of protecting natural resources and respecting the
environment and living things.” One participant, P16, stated that she considered herself
partially sustainability literate with the statement, “As I mentioned in the characteristics of a
sustainable literate, I believe I'm a conscious individual who strives to find solutions to
environmental problems.” The study determined that 3 of the 25 participants did not consider
themselves sustainability literate. Participant P8 stated, “Sustainability literate individuals
are individuals who respect living things and are environmentally conscious. Unfortunately,
Idon’t think I have the characteristics of a sustainability literate individual,” while participant
P13 stated, “No, I wouldn’t describe myself as sustainability literate.” Participant P18
explained her thoughts on the theme with the following statement “I think sustainability
literate individuals are sustainability conscious. But I don’t think I am that kind of person.”

Findings Regarding Suggestions for Providing Sustainability
Literacy Skills

The themes related to suggestions for acquiring sustainability literacy skills are
presented in Table 6.
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Table 6.
Suggestions for Providing Sustainability Literacy Skills
Theme Sub-themes Participants f
Activities should be conducted to foster P1, P3, P6, P10, P11, P15, P18, 9
environmentally friendly habits P20, P23
Teachers should be role models P4, P7, P9, P13, P14, P17, P22 7
Schools should be taught at all levels of Ps5, P8, P12, P19, P24, P25 6
education, starting from preschool
Different teaching methods and P2, P3, P7, P16, P21 5
Suggestions for techniques should be used
providing Various experiences related to real life P9, P16, P19, P20, P21 5
sustainability should be offered
literacy skills Families should be role models P2, P4, P22, P25 4
Scientific events such as seminars, P1, P12, P17, P25 4
conferences, and congresses should be
organized
Theoretical knowledge should be putinto P8, P14 2
practice and become a way of life
Responsibility should be taken for a P11, P18 2

livable world

An evaluation of Table 6 reveals that the highest loading on suggestions for acquiring
sustainability literacy skills was placed on the theme “Activities should be conducted to foster
environmentally friendly habits”. Regarding other identified themes, participants suggested
the following, in order: “Teachers should be role models,” “Schools should be taught at all levels
of education, starting from preschool,” “Different teaching methods and techniques should be

» <« » «

Various experiences related to real life should be offered,” “Families should be role

» 13

used,
models,” “Scientific events such as seminars, conferences, and congresses should be
organized,” “Theoretical knowledge should be put into practice and become a way of life,” and
“Responsibility should be taken for a livable world.” Nine of the 25 participants suggested that
activities should be conducted to foster environmentally friendly habits regarding the
development of sustainability literacy skills. Participant P6 explained, “To raise social
sustainability awareness, practices and activities should be implemented to instill
environmentally friendly habits in students, such as recycling, energy conservation, and
avoiding wasting water, and to leave a livable world for future generations.” Another
participant, P11, stated his opinion as follows “It is important for a livable world and a
sustainable future for individuals to take responsibility in environmental and social projects
regarding the acquisition of sustainability literacy skills, and it is also important for
sustainability to organize various activities to teach individuals environmentally friendly
habits.” It was determined that he suggested that individuals take responsibility for a livable
world and organize activities to teach them environmentally friendly habits in order to acquire
sustainability literacy skills.

Participant P13, who suggested that teachers should be role models for acquiring
sustainability literacy skills, explained her view with the following sentence “I think teachers
should be role models for students in acquiring sustainability literacy skills. Teachers should
be sustainability literate individuals who are conscious of their environment, protect limited
resources, and respect the right to life of living things.” Participant P22 expressed his opinion
on the theme of families and teachers should be role models with the sentence, “In order to
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become sustainability literate individuals and raise students in this direction, families and
teachers should first be role models and set an example for society.” Another participant P4
expressed his opinion with the sentence, “I think sustainability awareness can be instilled first
in families and then in schools. Therefore, in order to raise individuals with sustainability
literacy skills, both families and teachers should be role models for children with their
behavior.” Participant P17, who suggested that teachers should be role models and scientific
events such as seminars, conferences and congresses should be organized to help them gain
sustainability literacy skills, expressed her opinion with the sentence, “I think that in order to
develop sustainability literacy and ensure that individuals act consciously and responsibly
in this direction, first of all, teachers should be role models for students and events such as
conferences and seminars should be organized.” One of the participants, P5, stated the
following “Students need to be educated from an early age to gain sustainability awareness.
This education should begin in pre-school and be provided at all levels of education, including
university.” He also suggested that sustainability literacy skills should be taught at all levels of
education, starting from pre-school.

Discussion and Conclusion

The study found that social studies teacher candidates expressed the concept of
sustainability through the concepts of eternity, continuity, transfer to future generations, and
life. Similarly, Ozdemir (2022) defines the concept of sustainability as the use of natural
resources without harming nature while protecting the right to life of future generations. Ng
and Tavitiyaman (2020) defines it as meeting current needs without endangering the needs of
future generations through the interaction between natural and social systems. Bayazit Hayta
(2009) defines it as an approach that considers ecological balance and economic growth
together, uses natural resources effectively, and meets today’s needs without endangering the
needs of future generations.

It was concluded that social studies teacher candidates defined sustainability literacy
as sustainability knowledge, skills, attitudes, and competencies, respecting the right to life of
living beings, protecting limited resources and natural and cultural heritage, intergenerational
equality, understanding sustainability and sustainable development, and being helpful to
living beings. In this context, sustainability literacy can be defined as the totality of
sustainability knowledge, skills, attitudes, competencies, and behaviors. Similar definitions of
sustainability literacy have been identified in the literature. Décamps et al. (2017) define
sustainability literacy as the knowledge and skills that enable individuals to consciously use
limited resources and make effective decisions in the process of building a sustainable future,
while Winter and Cotton (2012) define sustainability literacy as the skill set required in the
transition to sustainability. A review of the literature reveals that there are various studies that
have developed different scales for sustainability literacy and determined the level of
sustainability literacy (Aginako & Guraya, 2021; Aikowe & Mazancova, 2022; Akeel et al., 2019;
Akhgari, 2017; Chen et al., 2022; Erguvan, 2024; Heeren et al., 2016; Kwofie et al., 2024; Leiva
Brondo et al., 2022; Mahat et al., 2019; Marcos Merino et al., 2020; Ozdemir, 2021; Ozdemir,
2024; Qureshi, 2020; Saleh et al., 2022; Sekhar & Raina, 2021; Ulbinaité et al., 2023;
Wendlandt Amézaga et al., 2022; Winter & Cotton, 2012; Zwickle et al., 2014).
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It has been determined that prospective teachers consider sustainability literacy skills
important for raising social sustainability awareness, leaving a livable world for future
generations, using natural resources efficiently, finding solutions to environmental problems,
ensuring intergenerational equality, and improving individuals’ quality of life and social well-
being. Therefore, it can be said that sustainability literacy is important in terms of
environmental, social, and economic dimensions. Similar to this result, Kazak (2025) stated
that sustainability literacy is important for individuals to internalize a sustainable lifestyle and
make informed decisions. Sterling (2012) stated that sustainability literacy is important for
improving individuals’ decision making skills.

The study determined that sustainability literate individuals are those who possess
sustainability awareness, utilize limited resources effectively, protect cultural, economic, and
natural resources, respect all living things, are environmentally conscious, create solutions to
global problems, take an active role in achieving a sustainable future, make informed decisions
for sustainability, and are aware of the importance of sustainability for life and the
environment. It is crucial for sustainability literate individuals to fulfill their environmental,
social, and economic responsibilities and act consciously for a sustainable future. Furthermore,
sustainability literacy is a literacy skill that fosters holistic personal and social development.
Similar to this result, Kazak (2025) stated that sustainability literate individuals are individuals
who can evaluate the society from a critical perspective, better understand the unsustainable
situation and the social structures that cause this situation, and build a sustainable future at
the individual and societal level, while Stibbe and Luna (2009) stated that individuals with
sustainability literacy skills are individuals who foresee the course of society, are aware of
unsustainable life, and strive to achieve a sustainable world. It is emphasized that, in the
process of students becoming sustainably literate individuals, sustainability knowledge is as
important as sustainability awareness being reflected in individuals’ sustainability attitudes
and behaviors (Qureshi, 2020; Tiron Tudor et al., 2020; Winter & Cotton, 2012).

In terms of social studies teacher candidates’ sustainability knowledge, skills, attitudes
and behaviors, it has been determined that some of them describe themselves as sustainability
literate individuals, some see themselves as partially sustainability literate individuals, and
some do not see themselves as sustainability literate.

It was concluded that social studies teacher candidates offered various suggestions for
acquiring sustainability literacy skills, including activities aimed at fostering environmentally
friendly habits; teachers should be role models; these should be taught at all levels of
education, starting from preschool; different teaching methods and techniques should be used;
diverse experiences related to real life should be provided; families should be role models;
scientific events such as seminars, conferences, and congresses should be organized;
theoretical knowledge should be put into practice and become a way of life; and responsibility
should be taken for a livable world. These suggestions can empower individuals to make
conscious and effective decisions for a livable world, a sustainable future, and a sustainable
culture of living prevalent in society. Leiva Brondo et al. (2022) stated that developing critical
and reflective thinking skills in students is important for universities to achieve sustainability
and sustainable development goals. In the study conducted by Dallaire et al. (2018), it was
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determined that student-organized symposia were effective in integrating sustainability
awareness outside the classroom and that interdisciplinary research increased. Hungerford
(2009) emphasizes that teachers should possess and develop the skills necessary for students
to cope with sustainability related issues.

Recommendations
Recommendations are provided based on the research findings.

Sustainability literacy skills can be instilled in individuals at all levels of education,
starting from an early age.

Activities can be conducted with students to foster environmentally friendly habits to
raise public awareness of sustainability.

Teachers can serve as role models for their students, encouraging them to develop
environmental awareness and take an active role in building a sustainable future.

Scientific events such as seminars, conferences, and congresses can be organized to
foster sustainability literate individuals who are sustainability conscious, environmentally
conscious, respectful of all living things, and protect cultural, economic, and natural resources,
and students can be encouraged to participate in these events.

Theoretical knowledge can be put into practice and become a way of life to increase
students’ sustainability awareness, foster a sense of responsibility, and leave a livable world for
future generations.
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Gelecegin Okuryazarhga:
Suirdiiriilebilirlik Okuryazarhgina
Yonelik Sosyal Bilgiler Ogretmen

Adaylarinin Goriislerinin Belirlenmesi

Ozet

Aragtirmanin amaci, gelecegin okuryazarligr siirdiiriilebilirlik okuryazarhigina yonelik sosyal bilgiler
ogretmen adaylarinin goriislerini belirlemektir. Aragtirmada nitel aragtirma yontemlerinden olgubilim
deseni kullanilmigtir. Caligma, 2024-2025 egitim-6gretim yilinda Tiirkiye’de bir devlet {iniversitesinin
sosyal bilgiler 6gretmenligi programinda 4. sinifta 6grenim goren 16’s1 kadin ve 9’u erkek olmak iizere
25 Ogretmen adayr ile yiritiilmiistir. Calisma grubunun belirlenmesinde amach ornekleme
yontemlerinden maksimum ¢esitlilik 6rnekleme kullanilmigtir. Aragtirmada veriler yar1 yapilandirilmig
gorlisme formuyla elde edilmistir. Arastirma verileri nitel veri analiz programi kullanilarak igerik
analizi ile degerlendirilmistir. Arastirma sonucunda sosyal bilgiler Ogretmen adaylarinin
stirdiiriilebilirlik kavraminmi sonsuzluk ve devamlilik kavramlar: ile ifade ettikleri, siirdiiriilebilirlik
okuryazarhigini siirdiiriilebilirlik bilgi, beceri, tutum ve yetkinlikleri ve canlilarin yasam haklarina
saygili olma seklinde tamimladiklari, siirdiiriilebilirlik okuryazarligi becerisini toplumsal
siirdiiriilebilirlik bilincinin olusturulmasi ve gelecek nesillere yasanabilir bir diinya birakilmasi
acisindan énemli gordiikleri belirlenmistir. Ogretmen adaylarinin siirdiiriilebilirlik okuryazar bireyin
ozelliklerini siirdiiriilebilirlik bilincine sahip ve sinirh kaynaklar: dogru sekilde kullanan bireyler olarak
ifade ettikleri ve siirdiiriilebilirlik okuryazarligi becerisinin kazandirilmasina yonelik ¢evre dostu
aligkanliklar kazandirmaya yonelik etkinlikler yapilmal ve 6gretmenler rol model olmal 6nerilerinde
bulunduklar1 sonucuna ulagilmigtir. Aragtirmada siirdiiriilebilirlik okuryazarlig1 becerisinin bireylere
erken yaslardan itibaren tiim egitim kademelerinde kazandirilmasi gerektigi onerilmektedir.

Anahtar Kelimeler: Beceri, okuryazarlik, siirdiiriilebilirlik okuryazarligi, sosyal bilgiler 6gretmen
adaylari.

Giris

Siirdiiriilebilirlige gecis toplumun egitim araciligiyla zihinsel dontisiimiine bagh oldugu
gibi ekolojik, ekonomik ve sosyal siirdiiriilebilirlige de baglidir (Sterling, 2004). Siirdiiriilebilir
topluma gecis siirecinde siirdiiriilebilirlik egitimi 6nemlidir. Yasanan ¢evre sorunlarinin doga
ve insanlar iizerinde etkisinin artmasj, siirdiiriilebilir yasam bi¢imine ge¢ilmesini zorunlu hale
getirmektedir. Siirdiiriilebilirlige gecis, 6grencilerin siirdiiriilebilirlik okuryazar1 olmalar ile
miimkiindiir. ~ Ogrencilerin  siirdiiriilebilirlik  okuryazar1 olarak yetistirilmesinde
siirdiiriilebilirlik egitimi kritik 6nem tasimaktadir (Ozdemir, 2021).

Siirdiiriilebilirlik okuryazarhgi, bireylerin cevresel, sosyal ve ekonomik durumlar:
anlayip bilingli kararlar almalarini saglamaktadir. Egitim yoluyla kazanilan siirdiiriilebilirlik
okuryazarhig: bilinci siirdiiriilebilir bir yasam bi¢iminin gelistirilmesinde 6énemlidir (Kazak,
2025). Sirdiiriilebilirlik okuryazarhgir “stmirli kaynaklari koruma, tiim canlilarin yasam
haklarina saygr duyma, var olusa ve insan uygarhgina yararh olma, nesiller aras: esitligi
dikkate alma gibi bilgi, beceri, tutum ve yetkinlikleri” kapsamaktadir (Milli Egitim Bakanlig:
[MEB], 2024c¢). Siirdiiriilebilirlik okuryazarligi degisen ve gelisen diinya kosullar1 cercevesinde
ogrencilerin cok yonlii gelisimleri icin kazandirilmasi gereken 6nemli becerilerden biridir.
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Ogretim programlarinda ortiik bir yapida ele alan okuryazarlik becerileri, biitiinciil
olarak sarmal bir yapida okul Oncesinden itibaren farklh icgeriklerle biitiin derslerde
kazandirilmas1 gerekmektedir (MEB, 2024a). Okuryazarlik becerileri icerisinde yer alan
siirdiiriilebilirlik okuryazarlig1 becerisinin 6grencilere kazandirilmasi siirecinde sosyal bilgiler
dersi kritik 6nem tasimaktadir. 2024 Sosyal Bilgiler Dersi Ogretim Programu ile dgrencilere
“kavramsal beceriler, alan becerileri, sosyal ve duygusal 6grenme becerileri, okuryazarhk
becerileri, egilimler ve degerlerin” kazandirilmas1 amaclanmaktadir. Programdaki 6nemli
okuryazarlik becerilerinden biri siirdiiriilebilirlik okuryazarhigidir. Programin o6zel
amaclarindan iki tanesi stirdiiriilebilirlik okuryazarhg ile ilgilidir. Buna gore 6grencilerin:
“yasadigr cevrenin ve iilkemizin dogal cevre ozelliklerini tamimalari, doga ve insan
arasindaki etkilesimi coziimlemeleri ve dogal kaynaklari koruma sorumluluguna sahip
olmalar ve siirdiiriilebilir bir yasam icin yerelden kiiresele insamin dogal ve beseri cevre
etkilesimini sorgulamalari” amaclanmaktadir (MEB, 2024b). Dolayisiyla siirdiiriilebilirlik
okuryazarliginin erken yaslardan itibaren 6grencilere kazandirilmasi siirecinde sosyal bilgiler
ogretmenlerine onemli sorumluluklar diismektedir. Cilinkii toplumsal siirdiiriilebilirlik
bilincini olusturmak ve gelecek nesillere yasanabilir bir diinya birakmak ic¢in siirdiiriilebilirlik
bilincine sahip, canllarin yasam haklarina saygili, cevreye duyarli, sinirll kaynaklar1 dogru
sekilde kullanan, kiiltiirel, ekonomik ve dogal kaynaklar1 koruyan, kiiresel sorunlara ¢oziim
iireten, stirdiiriilebilirlik bilgi, beceri, tutum ve yetkinliklere sahip siirdiiriilebilirlik okuryazar:
bireylerin yetistirilmesi son derece onemlidir. Bu nedenlerle, sosyal bilgiler 6gretmen
adaylarmin siirdiiriilebilirlik okuryazarligina yonelik goriislerinin belirlenmesi 6nem arz
etmektedir.

Aragtirmanin amaci, gelecegin okuryazarhg siirdiiriilebilirlik okuryazarligina yonelik
sosyal bilgiler o0gretmen adaylarinin goriislerini belirlemektir. Bu amac dogrultusunda
aragtirmanin alt problemleri belirlenmistir:

1. Sosyal bilgiler 6gretmen adaylarinin, siirdiiriilebilirlik kavramina yonelik goriisleri
nasildir?

2. Sosyal bilgiler 6gretmen adaylarinin, siirdiiriilebilirlik okuryazarhgina yonelik
goriisleri nasildir?

3. Sosyal bilgiler 6gretmen adaylarinin, stirdiiriilebilirlik okuryazarhginin 6nemine
yonelik goriigleri nasildir?

4. Sosyal bilgiler o6gretmen adaylarimin, siirdiiriilebilirlik okuryazar1 bireyin
ozelliklerine yonelik goriigleri nasildir?

5. Sosyal bilgiler 6gretmen adaylarinin, kendilerini siirdiiriilebilirlik okuryazar1 olarak
naslil nitelendirdiklerine yonelik goriisleri nasildir?

6. Sosyal bilgiler 6gretmen adaylarinin, siirdiiriilebilirlik okuryazarhig1 becerisinin
kazandirilmasina yonelik onerileri nasildir?
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Yontem

Arastirmanin Deseni

Bu calismada nitel arastirma yontemlerinden olgubilim deseni kullanilmistir.
Olgubilim deseni insanlarin bir olguya veya olaya verdigi tepkileri ve algilar1 aragtirarak bu
tepkilerin ve algilarin ortak ozelliklerin belirlenmeye calisildig1 bir desendir. Bu ¢alismanin
temelinde insanlarin deneyimlerinin 6ziinii bulmayi, insanlarin benzer deneyimlerinin ortak
ozelliklerini tanimlamay1 ve anlamay1 amaclamaktadir (Fraenkel vd., 2012).

Calisma Grubu

Arastirmada calisma grubunun belirlenmesinde amach ornekleme yontemlerinden
maksimum cesitlilik 6rnekleme kullamilmigtir. Maksimum cesitlilik 6rneklemede arastirilan
probleme yonelik orneklem igerisinde cesitliligi maksimum seviyede yansitmak amaciyla
orneklem secilmektedir (Mertens, 2019). Calisma, 2024-2025 egitim-6gretim yilinda
Tiirkiye’de bir devlet iiniversitesinin sosyal bilgiler 6gretmenligi programinda 4. sinifta
O0grenim goren 16’s1 kadin ve 9’u erkek olmak iizere 25 6gretmen adayi ile yiiriitiilmiistiir.

Veri Toplama Araci

Aragtirmada veriler yar1 yapilandirilmig goriisme formuyla elde edilmistir. Yar
yapilandirilmig goriisme, arastirmacinin arastirma konusu hakkinda goriisme sorularini
onceden hazrladig1 ve goriisme siirecinde hazirladig sorular tekrar diizenleyebildigi (Ekiz,
2020), arastirmacinin goriistiigli kisiden arastirilan konuyla ilgili derinlemesine bilgi elde
ettigi (Giiler vd., 2015) goriismelerdir. Yar1 yapilandirilmis goriisme formu arastirmanin amaci
dogrultusunda alan yazin incelenerek 6 sorudan olusan taslak form hazirlanmistir. Bu form ii¢
alan uzmaninin goriisiine sunulmusg ve uzmanlarin goriisleri dogrultusunda formdaki sorular
diizenlenmistir. Ayrica 5 6gretmen aday ile pilot uygulama yapilarak goriisme formuna son
hali verilmistir.

Veri Toplama Siireci

Goriisme siirecinde katihmcilara arastirma hakkinda bilgi verilerek goriismeler
aragtirmaci tarafindan katilimeilarla yiiz yiize yapilmistir. Gorlismeler, arastirmaya goniillii
olarak katilan katihmcilarla birlikte kendilerini rahat ve giivende hissedebilecekleri
mekanlarda yiiriitiilmiigtiir. Calismaya katilan tiim katihmecilardan katilime: onayr alinmistir.
Goriigsmelere orijinal fikirler gelmeyene kadar devam edilerek gortismeler veri doygunluguna
ulasildiginda sonlandirilmistir. Goriisme verileri analizde kullamilmigtir.

Verilerin Analizi

Aragtirma verileri nitel veri analiz programi kullanilarak icerik analizi ile
degerlendirilmistir. Icerik analizi, arastirma siirecinde ulasilan verileri aciklamaya yonelik
kavramlarn ve iligkileri ortaya ¢cikmayi amaclayan analiz teknigidir (Altunigik vd., 2023). Nitel
aragtirma verileri “verilerin kodlanmasi, temalarin bulunmasi, kodlarin ve temalarin
diizenlenmesi ve bulgularin tamimlanmast ve yorumlanmasi” asamalari takip edilerek analiz
edilmistir (Yildirim & Simsek, 2021). Nitel aragstirmalarda gecerligi ve giivenirligi saglamak i¢in
inandiricilik, aktarilabilirlik, tutarlik ve teyit edilebilirlik stratejileri kullamilmistir (Erlandson
vd., 1993; Lincoln & Guba, 1985). Bu dogrultuda arastirmada inandiricilik icin uzman
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incelemesi ve katihme teyidi, aktarilabilirlik icin ayrintilh betimleme ve amach 6rnekleme,
tutarlilik i¢in tutarlilik incelemesi ve teyit edilebilirlik i¢in teyit incelemesi yapilmistir.

Arastirmanin Etik izinleri:

Bu calismada “Yiiksekogretim Kurumlar: Bilimsel Arastirma ve Yayin Etigi Yonergesi”
kapsaminda uyulmasi gerektigi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii
olan “Bilimsel Arastirma ve Yayin Etigine Aykir1 Eylemler” bashgi altinda belirtilen eylemlerin
higbiri gerceklestirilmemistir.

Etik Kurul izin Bilgileri:

Etik degerlendirmeyi yapan kurulun ad1 = Firat Universitesi Sosyal ve Beseri Bilimler
Aragtirmalar1 Etik Kurulu

Etik Kurul Etik inceleme karar tarihi = 10 Nisan 2025
Etik degerlendirme belgesi konu numarasi = 2025/07
Bulgular

Siirdiiriilebilirlik Kavramina iliskin Bulgular

Siirdiiriilebilirlik kavramina iligkin temalara Tablo 1’de yer verilmistir.

Tablo 1.
Siirdiiriilebilirlik Kavrami
Tema Alt tema Katihmecilar f
Sonsuzluk K1, K5, K10, K12, K16, K19, K21, K22, K24 9
Siirdiirilebilirlik Devamlilik K2, K3, K8, K13, K15, K20, K25 7
kavrami Gelecek nesillere aktarma K6, K7, K11, K14, K17, K23 6
Yasam K4, Ko, K18 3

Tablo 1 degerlendirildiginde katihmcilarin siirdiiriilebilirlik kavramimi en fazla
yiikleme ile “sonsuzluk” seklinde ifade ettikleri belirlenmistir. Diger temalarda ise sosyal
bilgiler 6gretmen adaylarinin siirdiiriilebilirlik kavramini; “devamlilik”, “gelecek nesillere
aktarma” ve “yasam” seklinde belirtikleri goriilmiistiir.

Siirdiiriilebilirlik Okuryazarhgma iliskin Bulgular

Siirdiiriilebilirlik okuryazarhg becerisine iligkin temalara Tablo 2’de yer verilmistir.

Tablo 2.
Siirdiirtilebilirlik Okuryazarhgt

Tema Alt tema Katihmcilar f
Siirdiiriilebilirlik bilgi, beceri, tutum ve K1, K4, K7, K12, K13, K16, 9
yetkinlikleri K20, K21, K24
Canlilarin yasam haklarina saygili olma K3, K6, K8, K11, K14, K19, 7

K23

Siirdiiriilebilirlik  Stmrh kaynaklari, dogal ve kiiltiirel mirasi K5, K7, K10, K17, K22, K24 6

okuryazarhgi koruma
Nesiller arasi esitlik K1, Ko, K12, K20, K25 5
Stirdiirtilebilirligi ve siirdiiriilebilir K2, Kog, K15, K18 4
kalkinmay1 anlama
Canlilara yararh olma K7, K18 2
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Tablo 2 incelendiginde katilimcilarin siirdiiriilebilirlik okuryazarligi becerisini en fazla
“stirdiirtilebilirlik bilgi, beceri, tutum ve yetkinlikleri” olarak tanmimladiklar1 goriilmektedir.
Siirdiiriilebilirlik okuryazarhgini tamimlamaya iligkin belirlenen diger temalar ise sirasiyla;
“canllarin yasam haklarina saygili olma”, “sinirli kaynaklari, dogal ve kiiltiirel miras1 koruma”,
“nesiller arasi esitlik”, “siirdiiriilebilirligi ve siirdiiriilebilir kalkinmay1 anlama” ve “canlilara

yararli olma” olarak belirlenmistir.

Siirdiiriilebilirlik Okuryazarhgmin Onemine iliskin Bulgular

Siirdiiriilebilirlik okuryazarliginin 6nemine iligkin temalara Tablo 3’te yer verilmistir.

Tablo 3.
Siirdiiriilebilirlik Okuryazarhgimin Onemi
Tema Alt tema Katilimcilar f
Toplumsal siirdiiriilebilirlik bilincini K4, K5, K8, Ko, K12, K14, 10
olusturma K16, K19, K23, K25
Gelecek nesillere yasanabilir bir diinya Ki, K3, K6, K13, K17, K18, 8
Siirdiiriilebilirlik birakma K19, K22
okuryazarhgmin Dogal kaynaklar1 verimli kullanma K2, K4, K10, K15, K21, 6
onemi K25
Cevre sorunlarina ¢oziim iiretme K3, K5, K7, K11, K24 5
Nesiller arasi esitligi saglama Ko, K20, K21, K24 4
Bireylerin yasam kalitesini artirma K1, K11 2
Toplumsal refahi artirma K6, K15 2

Tablo 3’e¢ bakildiginda katilimeilarin siirdiiriilebilirlik okuryazarhigini en fazla
“toplumsal stirdiiriilebilirlik bilincini olusturma” acisindan onemli gordiikleri belirlenmistir.
Ayrica katihmeilarin siirdiiriilebilirlik okuryazarligini; “gelecek nesillere yasanabilir bir diinya
birakma”, “dogal kaynaklar1 verimli kullanma”, “cevre sorunlarma ¢oziim iiretme”, “nesiller
arasi esitligi saglama”, “bireylerin yasam kalitesini artirma” ve “toplumsal refah1 artirma”

acilarindan 6nemli gordiikleri tespit edilmistir.
Siirdiiriilebilirlik Okuryazar: Bireyin Ozelliklerine iliskin Bulgular
Siirdiiriilebilirlik okuryazari bireyin ozelliklerine iliskin temalara Tablo 4'te yer
verilmistir.

Tablo 4.
Siirdiiriilebilirlik Okuryazar: Bireyin Ozellikleri

Tema Alt tema Katilimcilar f

Siirdiiriilebilirlik bilincine sahip olma K4, K9, K12, K13, K15, K18, 8
K21, K23

Sinirh kaynaklar1 dogru sekilde kullanma K2, K7, K14, K15, K22, K25 6
Kiiltiirel, ekonomik ve dogal kaynaklar1 K5, K10, K17, K20, K23 5

Siirdiiriilebilirlik koruma

okuryazari Tiim canlilara saygili davranma K2, K3, K4, K8, K19 5

bireyin Cevreye duyarl olma K1, K2, K6, K11 4

ozellikleri Kiiresel sorunlara ¢6ziim iiretme K1, Ko, K16, K24 4
Siirdiirtilebilir bir gelecek i¢in aktif rol alma K5, K10, K25 3
Siirdiiriilebilirlik i¢in bilingli kararlar alma K5, K14, K19 3
Siirdiiriilebilirligin yasam ve gevre icin K3, K6 2

oneminin farkinda

48



Literacy of the future: Determining... Aksiit, S.

Tablo 4 incelendiginde siirdiiriilebilirlik okuryazari bireyin 6zelliklerine iligskin en fazla
yiiklemenin “stirdiiriilebilirlik bilincine sahip olma” temasina yapildig1 belirlenirken, diger
temalarm ise “smirli kaynaklar1 dogru sekilde kullanma”, “kiiltiirel, ekonomik ve dogal
kaynaklar1 koruma”, “tiim canlilara saygili davranma”, “gcevreye duyarh olma”, “kiiresel

» «

sorunlara ¢oziim iiretme”,

» &«

siirdiiriilebilir bir gelecek i¢in aktif rol alma”, “siirdiiriilebilirlik i¢in
bilingli kararlar alma” ve “siirdiiriilebilirligin yasam ve c¢evre icin 6neminin farkinda” seklinde
siralandig belirlenmistir.

Siirdiiriilebilirlik Okuryazar iliskin

Bulgular

Olarak Nitelendirmeye

Siirdiiriilebilirlik okuryazari bireyin 6zellikleri dogrultusunda sosyal bilgiler 6gretmen
adaylarinin kendilerini siirdiiriilebilirlik okuryazar: olarak nitelendirmelerine iligkin temalara
Tablo 5’te yer verilmistir.

Tablo 5.
Siirdiirtilebilirlik Okuryazar: Olarak Nitelendirme
Tema Alt tema Katilimecilar f
Evet Ki, K2, K3, K4, K5, K6, K9, K11, K14, K15, K17, 15

Siirdiiriilebilirlik okuryazari K19, K21, K23, K25

olarak nitelendirme Kismen evet K7, K10, K12, K16, K20, K22, K24 7
Hayir K8, K13, K18 3
Tablo 5’teki katihmcilarin  kendini  siirdiiriilebilirlik  okuryazar1  olarak

nitelendirmelerine iligkin goriislerine bakildiginda; bazi katilimcilarin kendini “evet”
siirdiiriilebilirlik okuryazar olarak nitelendirdikleri, bazilarinin kendini “kismen evet” kismen
siirdiiriilebilirlik okuryazari olarak gordiikleri, bazilarinin ise kendini “hayir” siirdiiriilebilirlik
okuryazari olarak gormedikleri belirlenmistir.

Siirdiiriilebilirlik Okuryazarhig: Becerisinin Kazandirilmasina

Yoénelik Onerilere iliskin Bulgular

Siirdiiriilebilirlik okuryazarligi becerisinin kazandirilmasina yonelik 6nerilere iliskin
temalara Tablo 6’da yer verilmistir.

Tablo 6.
Siirdiiriilebilirlik Okuryazarhd Becerisinin Kazandirlmasina Yonelik Oneriler
Tema Alt tema Katilimecilar f
Cevre dostu aligkanliklar kazandirmaya  Ki, K3, K6, K10, K11, K15, K18, 9
yonelik etkinlikler yapilmal K20, K23
Ogretmenler rol model olmal K4, K7, K9, K13, K14, K17, K22 7
Okul 6ncesinden itibaren tiim egitim K5, K8, K12, K19, K24, K25 6
kademelerinde kazandirilmali
Siirdiiriilebilirlik ll:aﬁkh éligreltim yontem ve teknikleri K2, K3, K7, K16, K21 5
okuryazarhgi uhaniimal 9 -
becerisinin Gergek yasamla baglantil ¢esitli Ko, K16, K19, K20, K21 5
kazandirilmasina dgneylmler sunulmah
yonelik oneriler Aileler rol model olmali K2, K4, K22, K25 4
Seminer, konferans ve kongre gibi K1, K12, K17, K25 4
bilimsel etkinlikler diizenlenmeli
Teorik bilgi pratige doniistiiriilerek K8, K14 2
yasam bicimi haline getirilmeli
Yasanabilir bir diinya icin sorumluluk K11, K18 2

alinmal
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Tablo 6  degerlendirildiginde siirdiiriilebilirlik  okuryazarligt  becerisinin
kazandirilmasina yonelik oOnerilere iliskin en fazla yiiklemenin “cevre dostu aliskanliklar
kazandirmaya yonelik etkinlikler yapilmali” temasina yapildigi belirlenmistir. Belirlenen diger
temalarda ise katihmcilarin sirayla; “6gretmenler rol model olmali”, “okul 6ncesinden itibaren
tiim egitim kademelerinde kazandirilmali”, “farkl 6gretim yontem ve teknikleri kullanilmali”,
“gercek yasamla baglantili ¢esitli deneyimler sunulmali”, “aileler rol model olmali”, “seminer,
konferans ve kongre gibi bilimsel etkinlikler diizenlenmeli”, “teorik bilgi pratige
doniistiiriilerek yasam bicimi haline getirilmeli” ve “yasanabilir bir diinya i¢in sorumluluk

alinmal1” 6nerilerinde bulunduklar goriilmiistiir.
Tartisma ve Sonuc¢

Arastirma sonucunda sosyal bilgiler 6gretmen adaylarinin siirdiiriilebilirlik kavramini
sonsuzluk, devamlilik, gelecek nesillere aktarma ve yasam kavramlar ile ifade ettikleri
belirlenmistir. Bu sonuca benzer sekilde siirdiiriilebilirlik kavramim Ozdemir (2022) gelecek
nesillerin yasam hakkini koruyarak dogal kaynaklarin dogaya zarar vermeden kullanilmasi, Ng
ve Tavitiyaman (2020) dogal ve sosyal sistemlerin arasindaki etkilesim dogrultusunda mevcut
ihtiyaclarin, gelecek kusaklarin ihtiyaclarim tehlikeye sokmadan karsilanmasi, Bayazit Hayta
(2009) ekolojik denge ile ekonomik biiyiimenin beraber degerlendirildigi, dogal kaynaklarin
etkin seklide kullamldigi, gelecek nesillerin ihtiyaglarini tehlikeye atmadan bugiiniin
ihtiyaclarinin kargilandig: bir anlayis olarak ifade etmektedir.

Sosyal bilgiler 6gretmen adaylarinin siirdiiriilebilirlik okuryazarhigini siirdiiriilebilirlik
bilgi, beceri, tutum ve yetkinlikleri, canlhlarin yagam haklarina saygih olma, sinirh kaynaklari,
dogal ve kiiltiirel miras1 koruma, nesiller aras1 esitlik, siirdiiriilebilirligi ve siirdiiriilebilir
kalkinmay1 anlama ve canlilara yararh olma olarak tanimladiklar1 sonucuna ulagilmistir. Bu
dogrultuda stirdiiriilebilirlik okuryazarlig: siirdiiriilebilirlik bilgi, beceri, tutum, yetkinlik ve
davraniglarmin biitiinii olarak ifade edilebilir. Alan yazininda siirdiiriilebilirlik
okuryazarhiginin benzer sekillerde tanimlandigi belirlenmistir. Décamps vd. (2017)
siirdiiriilebilirlik okuryazarhgini bireyin siirdiiriilebilir bir gelecek insa etme siirecinde sinirh
kaynaklari bilingli sekilde kullanmasini ve bu dogrultuda etkili kararlar almasini saglayan bilgi
ve beceriler olarak tanimlarken Winter ve Cotton (2012) siirdiiriilebilirlik okuryazarhgini
siirdiiriilebilirlige gecis siirecinde gerekli olan beceri seti olarak tanimlamaktadir.

Ogretmen adaylarinin toplumsal siirdiiriilebilirlik bilincinin olusturulmasi, gelecek
nesillere yasanabilir bir diinya birakilmasi, dogal kaynaklarin verimli sekilde kullanilmasi,
cevre sorunlarina ¢oziim {iiretilmesi, nesiller arasi esitligin saglanmasi, bireylerin yasam
kalitesinin ve toplumsal refahin artirilmasi acisindan siirdiiriilebilirlik okuryazarligi becerisini
onemli gordiikleri tespit edilmistir. Dolayisiyla siirdiiriilebilirlik okuryazarhgimin gevresel,
sosyal ve ekonomik boyutlar agisindan 6nemli oldugu soylenebilir. Bu sonuca benzer sekilde
Kazak (2025) siirdiiriilebilirlik okuryazarhgmin, bireylerin siirdiiriilebilir yagam seklini
i¢sellestirmeleri ve bilingli kararlar almalar: acisindan 6nemli oldugunu belirtmistir.

Aragtirma sonucunda siirdiiriilebilirlik okuryazar1 bireyin siirdiiriilebilirlik bilincine
sahip, simirh kaynaklar1 dogru sekilde kullanan, kiiltiirel, ekonomik ve dogal kaynaklar
koruyan, tiim canlilara saygili, cevreye duyarl, kiiresel sorunlara ¢oziim iireten, siirdiiriilebilir

50



Literacy of the future: Determining... Aksiit, S.

bir gelecek icin aktif rol alan, siirdiiriilebilirlik icin bilingli kararlar alan ve siirdiiriilebilirligin
yasam ve cevre i¢in Oneminin farkinda bireyler oldugu belirlenmistir. Siirdiiriilebilirlik
okuryazari bireylerin cevresel, sosyal ve ekonomik acidan sorumluluklarini yerine getirmeleri
ve bilingli davranmalar siirdiiriilebilir bir gelecek icin son derece oOnemlidir. Ayrica
siirdiiriilebilirlik okuryazarhig bireyin kisisel ve sosyal agidan biitiinciil gelisimlerini saglayan
bir okuryazarlik becerisidir. Bu sonucuna benzer sekilde Kazak (2025) siirdiiriilebilirlik
okuryazar1 bireylerin toplumu elestirel bir bakis agisiyla degerlendirerek, siirdiiriilemez
durumu ve bu durumun sebebi olan sosyal yapilar1 daha iyi anlayabilen, bireysel ve toplumsal
diizeyde siirdiiriilebilir bir gelecek insa edebilen bireyler oldugunu belirtirken, Stibbe ve Luna
(2009) siirdiiriilebilirlik okuryazarligi becerisine sahip bireylerin, toplumun gidisatini
ongoren, siirdiiriilemez yasamin farkinda olan, siirdiiriilebilir bir diinyaya ulasilmasinda ¢caba
gosteren bireyler oldugunu belirtmektedir.

Sosyal bilgiler 6gretmen adaylarinin stirdiiriilebilirlik bilgi, beceri, tutum ve
davraniglara sahip olmalar acisindan bazilarimin kendilerini siirdiiriilebilirlik okuryazar:
bireyler olarak nitelendirdikleri, bazilarinin kendini kismen siirdiiriilebilirlik okuryazar
bireyler olarak gordiikleri, bazilarinin ise kendini siirdiiriilebilirlik okuryazari olarak
gormedikleri belirlenmistir.

Sosyal bilgiler ogretmen adaylarimin siirdiiriilebilirlik okuryazarhgi becerisinin
kazandirilmasina yonelik ¢evre dostu aligkanliklar kazandirmaya yonelik etkinlikler yapilmali,
ogretmenler rol model olmali, okul oOncesinden itibaren tim egitim kademelerinde
kazandirilmali, farkli 6gretim yontem ve teknikleri kullanilmali, gercek yasamla baglantili
cesitli deneyimler sunulmali, aileler rol model olmali, seminer, konferans ve kongre gibi
bilimsel etkinlikler diizenlenmeli, teorik bilgi pratige doniistiiriilerek yasam bi¢imi haline
getirilmeli ve yasanabilir bir diinya icin sorumluluk alinmali gibi farkh 6nerilerde bulunduklar:
sonucuna ulasilmistir. Bu oOneriler, yasanabilir bir diinya, siirdiiriilebilir bir gelecek ve
toplumda siirdiiriilebilir yasam kiiltiiriiniin hakim olmasi i¢in bireylerin bilincli ve etkili
kararlar almalarin saglayabilir.

Oneriler
Arastirma sonuclar1 dogrultusunda onerilere yer verilmistir.

Siirdiiriilebilirlik okuryazarlig1 becerisi bireylere erken yaslardan itibaren tiim egitim
kademelerinde kazandirilabilir.

Toplumsal siirdiiriilebilirlik bilincinin olusturulabilmesi icin 6grencilerle cevre dostu
aligkanhklar kazandirmaya yonelik etkinlikler yapilabilir.

Ogretmenler dgrencilerine rol model olarak 6grencilerin cevre bilincinin gelismesi ve
stirdiiriilebilir bir gelecek icin aktif rol almalar: tesvik edebilir.

Siirdiiriilebilirlik bilincine sahip, ¢evreye duyarl, tiim canlilara saygili, kiiltiirel,
ekonomik ve dogal kaynaklar1 koruyan siirdiiriilebilirlik okuryazari bireyler yetistirilmesi
siirecinde seminer, konferans ve kongre gibi bilimsel etkinlikler diizenlenebilir ve 6grencilerin
bu etkinliklere katilim saglanabilir.

51



Tiirk Akademik Yayinlar Dergisi (TAY Journal), 2026, 10(1), 22-52

Ogrencilerin siirdiiriilebilirlik bilincini artirmak, sorumluluk duygusunu gelistirilmek
ve gelecek nesillere yasanabilir bir diinya birakmak icin teorik bilgi pratige doniistiiriilerek
yasam bicimi haline getirilebilir.

52



